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Collaboration

Collaboration

Dominant construct in professional rhetoric of scho ol
librarianship

Advocated as a high priority for school librarians
Emergence in 1980s Cooperative Program Planning and
Teaching (CPPT) Haycock

Important dynamic in student achievement (eg Lance)
Little evidence that teachers were consulted in the
formulation of the collaboration focus

Lack of theoretical grounding: weakly articulated
education / social psychology / leadership / networ king
& teaming underpinnings

Schrage (1990); John-Steiner, Weber, and Minnis (199 8):
Shared creation built on complementary domains of
expertise

Callison (1997) coplanning, coimplementation, and
coevaluation

Montiel-Overall (2007) trusting, working relationsh ip
between two or more equal participants involved in
shared thinking, shared planning  and shared creation of
integrated instruction.

Goal: to enhance student learning? is it mastery of )
curriculum standards; is it mastery of information skills
and the creation of students who mirror librarians;
collaboration itself sometimes appears as key goal

Low levels of collaboration are documented (Callis on,
2005, Todd 2005)

Lack of consensus as to its conceptual boundariesa ~ nd
operational definition; confusion between coordinat ion,
cooperation, collaboration

Co-what?

Some Vexing Questions

* Cooperation: The teacher and the school librarian may
communicate informally about a short term project b ut
work independently;

e Coordination: The teacher and school librarian may
meet together to discuss a lesson/unit of study.
However, the individual goal setting, learning expe  rience
design, teaching, and evaluation are done independe  ntly;

e Collaboration: The teacher and school librarian jointly
set goals, design learning experiences, teach and
evaluate a comprehensive unit of study

« What constitutes effective shared school librarian-  teacher
collaboration and pedagogy?

« Do teacher-school librarian collaborations actually work, that is, do
they enable students to achieve?

« Do they enable students to achieve better and/or mo  re than traditional
instructional methods such as isolated library less ons not linked to
curriculum content?

« What is the nature of the achievement enabled by te  acher-school
librarian collaborations?

« If collaborations do work, why is participation in collaborations by
school librarians seemingly low?

« Is collaboration the most appropriate mode of instr uctional
intervention?

« Should school librarians focus on the individual and small group help
rather than class room collaborations?




Purpose of Study

Method

* To develop a deeper understanding of classroom
teacher-school librarian instructional collaboratio ns:

- their dynamics, processes, enablers, barriers

- their impact on perceptions of learning and instru ction,
how (if at all) collaboration has changed the natur e of
classroom practices

- impact on learning outcomes

- its role in continuous improvement and school chan ge

* Qualitative study of the experience of the instruct ional
collaboration

« Operational definition: Instructional Collaboration is
where the classroom teacher and school librarian jo intly
set goals, design learning experiences, and teacha nd
evaluate a unit of study.

» 170 partnerships established as part of the Kent St ate
University Institute for Library and Information Li teracy
Education (ILILE) program over a three year program
2003-2005.

» Experience with the first instructional collaborati on
undertaken with the school partner as a result of t he
ILILE program

Sample

Structure of the Survey

» 130 of 340 who participated in the ILILE training
program (38% response rate)

« 85 school librarians (65%) and 45 teachers (35%)

» 121 (85%) with masters degrees in LIS /
education

» Average work experience: T: 12 years (range 1
— 36 years); L: 13 years (range 1 — 32 years)

e T&L: 25% had 5 years or less teaching
experience

» 34% - elementary schools, 25% middle schools,
39% high schools

The survey instrument was in 6 parts:

e Part 1: Background information

* Part 2: The class details: content standards, IL | iteracy
standards, details of lessons, culminating activity

e Part 3: Planning your collaboration

e Part 4: Implementing your collaboration

e Part5: The impact and outcomes of your collaborat  ion
e Part 6: The future of your collaborations

Curriculum Areas

Motivations for Instructional
Collaborations

Curriculum area Frequency
Language arts 64

Social studies 36
Science 27

Arts 12
Technology 11
Mathematics 5

Foreign language 4

History 3
Chemistry 1

* Primary motivation for teachers: build collegial and collaborative
relationships: teaching as a social and collegial experience;
socialization and networking. (80% of motivations) Collaboration
with librarian was a natural extension of social dynamic of
teaching

« Primary motivation of librarians centered on marketing library
services, increasing their status within the school, and spreading
library-centered collaboration in the school. (38% of motivations)

« Librarians also sought to develop their content knowledge or
pedagogical skills around which they would cooperate with
teachers. (22% of motivations).

e Only 6 % (L) and 5% (T) motivations centered improvement of
students’ learning outcomes.

* MUTUALITY OF INTENT? PRINCIPLE OF MUTUAL INTENT?




Strengths brought to the
collaboration

What participants hoped to gain
through collaboration

 Librarians took pride in their insights into techno logy and
information skills (60% of strengths identified)

» Teachers referred to curriculum knowledge, pedagogi cal
skills, collaboration and social skills (63% of str engths
identified).

» Characteristics such as divergent and convergent th inking,
creativity, flexibility, openness to experience, or ganization,
planning were regarded as important traits that fac ilitated the
working process by both partners.

COMPLEMENTARITY OF EXPERTISE; FLEXIBILITY OF
OPERATION

Teachers School Librarians

« Improved pedagogy, content * Integrated notion of library as
knowledge, better part of the educational milieu,
understanding of curriculum marketing, model best practice
(55% of gains identified) for libraries, (44% of gains

identified)

* Resources, technology help or
support from librarian to meet
teachers’ needs for students
(26%)

« Affective reason, eg friendship,
relationship with colleague,
have fun (9%)

Improved pedagogy of
information literacy (27%)

Improved status of librarian,
demonstrate importance (13%)

Affective reason, eg friendship,
relationship with colleague,
have fun (10%)

OPPORTUNITY TO PROMOTE
OWN PROFESSIONALISM,
ROLE AND LIBRARY
SERVICES

OPPORTUNITY TO DEVELOP
TEACHING AND
INSTRUCTIONAL SKILLS

What participants hoped the students
would gain through the collaboration

Initial Concerns & Solutions

Teachers School Librarians
« students to learn  students to develop

curriculum content information literacy

Initial concerns Reason Solution

Time & scheduling Infrastructures, “how flexibility and adjustment, often
(concern ranked high and | things work, and is this working outside regular hours,
equally shared) workable” prioritizing; principal awareness &

support
« increased information « students to deve|0p a Project contl:zrns. Lack of knom;ledge of Bui(ljdi:‘lg kn/owleddgel;)f library
. instructional design project specifics, guidelines / standards
lit bette_r perceptIOH of (mostly teachers) implememing the
lteracy the library and the teaching
|ibrarian Professional ability / Lack of experience discussion and communication or
acceptance by partner by investing in building a good
M Increased depth, (mostly librarians) working relationship
better quality of
. q y Interaction with partner previous experience; building a good working
|eam|ng lack of experience relationship by committing to the
team work and helping each other
Doubt of Previous experience trying to organize the work as
. partner/colleague with maintenance of much as possible, or approaching
M Utual |ty Of I nte r]t'7 (only librarians) commitment it with a positive attitude
Strengths a_nd difficulties in Changes in the ways they
teaching together typically work:
STRENGTHS » Closer relationship to other partners in the school, and a

Team approach, connecting two areas of expertise ( dominant)

Learning new skills/content from partner, the other s’ skills

Affective side, reassurance, support, enjoyment, co nfidence,
discussion

Class management

Individualized attention to students, differentiate d instruction
(mainly SL)

DIFFICULTIES

Time, scheduling (30% of difficulties identified)

Features inherent in the project, e. g. took longe  rthan expected
(13%)

Students not motivated, not up for it (11%)

i —— - - (o)

better understanding of their needs and capacities. This
understanding makes it easier to adjust to and work with
them in the future. (51% T; 12% L)

« Changes in practical work routines, such as planning more
within the project, or working at another location than
customary. (24% T 22% L)

e No change (13% T)

« The librarians regarded their increased status and
appreciation in the school as the biggest change the project
brought them. (25% L)

* When librarians work closely with a trained teacher, they
learn valuable instructional techniques, and gain a deeper
understanding of the students’ learning process. The
librarians grow as teachers (16% L)

» Confidence of librarians to start to market collaboration
more, and reach out more actively to teachers pursuing
more collaborative projects. (24%)




Factors Behind the Success of the
Collaboration

Impact of collaboration on

Good team dynamics, chemistry, commitment to devel
maintaining the relationship (24% of factors for

oping and
both T&L)

Preparations, organization, effort (21% T&L)

Motivation, dedication, engagement, vision, enthusi

drive (219%T/11%L)

asm, commitment,

Student efforts, feedback, reinforcement (11%)

Flexibility, creativity, openness to try on new thi
ability to enjoy (basic character of people involve

ngs, adaptability,
d) (9%)

Knowledge, expertise, skills, strengths of other pe

rson or both (8%)

ILILE workshop (8%)

Community support (2%T 7%L = principal support)

students

Impact of collaboration on students Teacher Librarian
(N=number of instances of impact) % (N) % (N)
Improved information literacy 61 (26) 66 (51)
Learned technical skills 0(0) 4(3)
Learned content knowledge 37 (16) 21 (16)
Motivated, enjoyed 2(1) 4(3)
Focused, actively participating, 0(0) 6 (5)
understand why do tasks

Total Percentage 100 (43) 100 (78)

Evidence of Impact of
Collaboration

Personal Learning Outcomes

Deeper understanding of collaboration, and a stronger belief

Evidence Teacher Librarian e -
: ) in its benefits.
= [V [V . . . .
(N=number of instances of impact) %N %N « Development of professional skills, refinement of practice,
Content of final products 49 (21) 44 (36) and a more profound insight into pedagogical processes
+ Deeper appreciation of the partners’ professionalism. This
Bibliography of final product 16 (7) 22 (18) entailed both admiration for professional skills, as well as an
understanding of what the partner wanted to accomplish.
Library system evidence, 7(3) 5(4)
circulation, use of resources For teachers:
Richer insights into student learning outcomes
Informal observation, questions 28 (12) 21 (17) Acquire new information literacy skills and a new appreciation
asked, relevant behavior (as of library resources
observed) o
For Librarians
Enthusiasm 0(0) 7(6) Including the librarian in the actual teaching processes
brought students closer to the library and its services: a
professional reward
Positive Factors Contributing to Further Incentives to Encograge More
Collaborations Collaborations
Teachers Librarians Teachers Librarians

* Good outcome of the
first collaboration

» Acquired
collaboration skills

¢ Understanding of
partner’s needs

¢ Undertaken on
average 2
collaborations since
ILILE project

Good outcome of the
first collaboration

Marketing of library,
status, reputation
developed / spread in
the school

More confidence

Undertaken on
average 3
collaborations since
ILILE project

Time (50% of incentives
identified)

¢ Time (35% of incentives
identified)

Tangibles (money, * Support by school /
credits) (19%) administrator — staff
replacement, scheduling,

Support by school / release time (30%)

administrator — staff

replacement, scheduling,
release time (19%)

« Appreciation / validation
by others, value and
status recognized (13%)




Advice When Contemplating
Instructional Collaborations

Principles for Effective Instructional
Collaborations

Do it for the kids: focus on the learning outcomes

Just do it; go for it / give it a try “Go for it! Shake up those
laminated lesson plans and jump in!”

Start with something / someone familiar: build gra dually

Work to build social relations as a foundation for d eveloping
instructional partnerships

Prepare and plan, divide responsibilities, and revi  se as needed;
build a team of equals, build commitment “listen t o each others
expectations”

Flexible, open attitude

Get training: the profession’s exhortation to colla boration seems to
deny the complexity of dynamics and relationships — then ILILE
came along

Principle of sustained and guided development

Principle of transcendent belief in instructional
collaboration

Principle of mutual intent
Principle of socialization
Principle of complementarity

Principle of integration: sum of parts is greater
whole

Principle of “where there is a will there is a way”

than the




